WRITTEN COMMENTARY


1. INSTRUCTIONAL CONTEXT 
Student Knowledge and Their Diversity
I currently teach in an elementary school. My students are in the 4th grade, and their ages range from 9 to 10 years of age. I have 20 students in which I teach all subjects, including Mathematics, English-Language Arts, Social Studies, and Science. 
There are many characteristics of my class that has influenced my instructional strategies for this component. My students are brilliant but occasionally struggle with fundamental and foundational skills that have a lot to do with grammar and phonics skills. For example, 85% of my students, according to their scores on the Mississippi Academic Assessment, are reading above a 5th-grade level. However, their entry Language and Phonics assessment scores averaged to be 42%. We are in the downtown area. The linguistic diversity of my students is low. My students tend to adapt to the language of their community and write the way they talk to peers and family, which causes an issue when trying to understand the proper way to write and speak. Also, most of my students come from families that are absent or have not graduated from high school/college. Learning is not reinforced at the students' homes. 
My class is made up of all African American students. They all seem to gravitate toward the same types of books and writing topics. So, in this writing piece, I pulled into a global issue that we all can study. The culture of the class is very cohesive. The students are supportive of one another and love feedback from their peers and me. Therefore, during this writing piece, they received a lot of feedback from both. They are eager to learn and love being creative. 
Relevant Characteristics of Students 
II do have a student that struggles with hearing. She wears hearing aids, and I must talk in a mic for her to hear me. However, since I worked at an International Baccalaureate school, students must maintain an 80% average to stay in the program. So, for these students, we have the TST (Teacher Support Team) program. The TST program is when teachers plan and provide individualized instruction to students while monitoring them over a 5-10-week period. Even the students are great readers, and they often do not perform well in writing and language assessments. They struggle with making their writing connect with reading, and they struggle with grammar in writing. These are partly due to them not being adequately exposed to phonics and language skills during their primary years, kindergarten-second grade. The students must test into my school, so they are already reading and performing well. So, essential skills are overlooked by their excellent performance in reading and test-taking skills. The teachers focus on enriching the students instead of making sure they know the necessary skills. 
A Model of Learning Environment
These influences my instructional strategies and planning because I want to focus on ensuring students understand primary and grammar, writing, and vocabulary skills. There are three relevant features of my teaching context that influenced the selection of "Coal" as the theme for my writing instruction. The International Baccalaureate program unit that we are studying during these lessons is "Sharing the Plant." These focus on natural resources and how good citizens, globally, help the environment. Studying the benefits and weaknesses of coal is a vast subject that would tie into this unit. Another reason is that this is a topic that affects people all over the world. So, the students would be able to step out of their comfort zone and explore a different part of the world. Lastly, coal is a subject that my students know little about and are eager to learn more. They are interested in natural resources but often struggle with expository writing that must connect to research. This will also help the students get creative by having to think outside the box when having to create a narrative piece based on an informational topic.
Instructional Decision Making and Knowledge of Content and Curriculum 
The students chosen for this entry represent the average/struggling student in all subjects and the high achiever in my class. Because students must know how to write based on a text or passage, writing is an essential part of class. I've noticed that writing is an area of weakness for my students. These students are a part of the struggling group. The average/struggling student has not demonstrated consistency in English-Language Arts all year. She made a poor score on her 3rd grade writing exit exam and always struggled with writing. However, she is a hard worker. While she can write a somewhat grammatically correct paragraph, she is unable to stay on topic and narrow down her thoughts. The high achiever consistently scores well in both Language Arts and Math. When it comes to her writing specifically, she struggles with conclusions and grammar. She tries to hurry and finish and not as hardworking as she could be in academics. 
The instructional challenges of both students are their lack of interest in writing. Therefore, they struggle with expressing themselves clearly and in a way that their audience will be interested. I brought in topics that the students have highly inquired about before, and all students in my class love research to find out new things. These are the things that the students know how to do well (research and inquiry). So, I plan to connect research, an exciting topic, and writing together in order to engage students in the writing process. I also plan to give a bunch of feedback while allowing students to be involved in the peer editing process. This will create a collaborative, stimulating, and supportive environment.
2.  PLANNING AND TEACHING ANALYSIS
Overall Writing Goals with reflective practices
My overall goals for these two assignments was for the students to understand how to write using evidence and transitional words, how to write based on research, and how to write different kinds of writing pieces. Another overall objective is to develop students' written expression of thought and provide my scholar's opportunities to explore new ideas and to build connections between content areas and writing pieces. I also want the students to be able to stay on topic, have significant conclusions, and have grammar free writing. I want them to understand that they may be faced with different topics and text and still would be responsible for writing any type of writing, such as informational, opinion, or narrative. During the school year, my students write poetry, journal entries, research papers, comic strips, narrative responses, letters, and other types of writing. They do these to learn how to compose different types of writing pieces. Most of the time, their writing connects with prior experiences, a research topic, or a specific text. Their audiences have included the school body, their peers, their teacher (me), their families, and the community. We practice writing every week not only so the students can be good writers, but so they can also be prepared for their state writing test at the end of the year. The assignments fit into my instructional plan because they are related to their classroom IB unit, and it exposes the students to different types of writing using a specific set of information. 
Specific Instructional Objectives Focused On Creating An Environment For 
[bookmark: _GoBack]Learning. 
For my expository writing, there are five learning objectives: 1. The students will be able to give an opinion about a topic and support their opinion using evidence from research. 2. Use prewriting graphic organizers to organize thoughts before writing. 3. Write an essay that has minimal grammatical errors (less than three). 4. Students will be able to give at least three facts about natural resource coal. 5. Write an essay that starts on topic and stays on topic. In my opinion, writing, there are also five learning objectives: 1. The narratives will have a beginning, middle, and end. 2. Use prewriting graphic organizers to organize thoughts before writing. 3. The narrative should have at least three transitional words to indicate order, such as first, next, and last. 4. Write a narrative that has minimal grammatical errors (less than three). 
Student Knowledge for the Instructional Decision Making Exercise 
Specifically, I want Student A (average student) to focus on an essay and narrative that has minimal grammatical errors, an essay/narrative that stays on topic, and prewriting skills to ensure organization. Student B will be focusing on minimal grammatical errors, solid endings, and using more complex and exciting sentences. I identified these objectives because my students struggle, for one, have trouble with grammatical issues. The students write as they talk. So, they say things such as "gonna" and "finna" in their writing. They also neglect to add commas in the correct places, add apostrophes in the right places, make the subject and verbs agree, and other grammatical things. We also need to focus on staying on topic within the essay and narratives because my students will start writing on one topic and get off track. There is where their prewriting graphic organizers (GO) will become beneficial. The GO will help the students to organize their thoughts while ensuring they have a topic sentence(s) and concluding sentence(s). The students need to be able to accurately write expository and narrative selections on their 4th-grade state exam. According to their 3rd-grade exam, my students need help with the skills embedded in the objectives. The exam indicated that students struggled with grammar, topic sentences, concluding sentences, staying on topic, and planning.  They are also appropriate for my students because they are very creative and love to write. I want them to be able to learn through writing by writing the correct way. Writing is an essential skill that students need to learn for our IB program and future grade levels. 
Adjustments to Instruction with respect for diversity and student knowledge.
Student B presented the most challenges. She is my high performing student, but she struggled with more exciting sentences and grammar. She often rushed through her work and did not go back to look over her writing selections before turning them in for review. I gave a lot of feedback and allowed her peers to edit her writings as she edited theirs. Even though we were in the revision and editing stage of our writings, as a class, I had to pull her for grammar interventions. We had to revisit grammar rules such as commas in a series, apostrophes, subject and verb agreement, capitalization, and other mini-lessons that are essential for writing. I wanted her to write more complex sentences, but she was stuck on where and when to use commas and conjunctions. So, I had to adjust because I could not get her to write appropriate complex sentences with so many grammatical errors in her writing. 
Also, she was writing great selections, but her endings were not matching her the excellent writing she started within the beginning. So, instead of having her keep writing wrong/weak endings, I gave her a few paragraphs that were already started, and she had to come up with an ending for the practice paragraphs. I continued giving her examples and strategies until she was able to come up with endings on her own. In her expository writing, she was having trouble with the organization. So, I gave her paragraphs that were scrambled. She had to put the paragraphs in order. I also gave her and student A an alternate graphic organizer to scaffold their writing with both types of writing. The initial graphic organizer had tips and guiding words on it to help guide their thinking with their other writings. Eventually, for their final writing, they had a blank graphic organizer to fill out for their writing. I have also incorporated daily language and grammar skills in my classroom.
Professional partnership and outreach for establishing an environment for learning.
In a very assignment, a new challenge came up with each of my examining students. I had to develop objectives based on each student's weakness, progressively ensuring that I tackle their challenges. These challenges create my new model of approach to the class and individual students. Each challenge expressed by a student is used in developing the objectives for the individual teaching, and for those redundant weaknesses in students act as the class objectives for the next class sessions. The opportunities to deal with individual problems enabled my instructions to be personal and oriented towards the development of each student fulfills the knowledge of student, establishing a learning environment and content knowledge standards. The one on one contact made the student learn more, have the confidence to approach the teacher for clarification, and feel more engaged in class. One on one teaching makes a student feel loved and appreciated making them improve on their weakness, perfect their writing skills, and eventually improve their performance. Which is key to establishing the standard for reflective practice and responsive change while advocating for leadership in the student. 

 	Writing Assignments Help Students develop reflective practices and develop knowledge for both the content and for responding to changes.  
The research on coal was a tuff topic for my students. They later came to admit that though challenging and unusual, they had learned a lot through these assignment writing than they had encountered since their entry into school. One of the students declared that writing as a tool for learning had acquired him with knowledge of organizing new information, articulating ideas, and as a means of enjoyment. The regular class routine was monotonous, and a change of activities and approaches to teaching made the students learn more and get motivated to acquire more information connected to their personal life, environment, family, and the nation at large. The power of writing is not comparable to any form of expression; it defines all odds an expresses the innermost emotions. The students can learn the significance of writing in the diverse aspects of their life. My knowledge of the curriculum, I was aware of the need for reflective practices and research skills in the students’ academic life. Allowing the student to acquire knowledge on their own, made them to better respond to changes that would come in the latter years of school. 
3. ANALYSIS OF TWO STUDENTS' RESPONSES
Student B.
Knowledge of Student B and instructional content of assignment
She will be focusing on minimal grammatical errors, solid endings, and using more complex and exciting sentences because he is an A grade student. However, she struggles, with grammatical issues. They also neglect to add commas in the correct places, add apostrophes in the right places, make the subject and verbs agree, and other grammatical things. We also need to focus on staying on topic within the essay and narratives because my students will start writing on one topic and get off track.
In the first expository writing #G4F2 focused on developing standards on student knowledge, partnership and outreach, responsiveness to change and reflective practice. The student developed a very detailed freewriting essay. The grammar errors are tied to the lack of understanding topics, which relates to the inconsistent flow of ideas. These indicated that the student had really researched the topic but could barely comprehend all the ideas and present them coherently. In the representative draft, focused on standard of knowledge of content and following of instructions. The student followed the format given in class correctly. She was able to breakdown the essay in his prewriting to fit into the format in an orderly manner. However, the challenge was still evident in the conclusion part. The student did not know how to conclude the writing in a fashion that was clear and conclusive. 
The final draft was symbolized standards of reflective practice and responsiveness to change with tremendous improvements in grammatical errors, solid endings, and using more complex and exciting sentences indicated standards of content knowledge and instructional decisional making application. The comparison between the freewriting and the final draft indicated a well-developed mindset; the final draft had well-articulated ideas, falling into every paragraph were characters of coal in a systematic order. 
Freewriting is an essential aspect of the learning curve. The student can develop their ideas and the knowledge acquired in their research. The primary peer feedback identified for this student was unclear sentence structure and inconsistent ideas in the freewriting assignment #G4F2. I also identified a lack of consistency in idea development. The student merely stated which were not in any way related, although correct. It was hard to put together what she meant with a particular paragraph. The grammar was also poorly constructed with a lot of missing punctuations and misplaced commas usage. The representative draft was a significant improvement from the freewriting essay. The student had used the feedback from the peer review and me to develop well-crafted sentences and consistent flowing ideas. The articulation of grammar and punctuation in her writing was a definite improvement and followed instructions from the feedback. 
The student was responsible for all the content developed in the writing assignments (standard on knowledge of content) and no assistance whatsoever was offered to the student concerning the content, only the formatting and structure of the paper. I checked for the accuracy of the information and directed it on further research, but no input of the content was developed from me under instructional decision making standard. The other responsibility was to ensure that she did her corrections and improvement based on the structure given and the feedback from the teacher and peers review. The student was encouraged throughout this assignment to do their work; no one's assignment was to resemble the others. Student B had a task to distinguish his sentence construction from the other student (standard on student diversity and knowledge under instructional decision making). She was to employ the use of sophisticated and exciting sentences. She addressed the issue, but with a lot of difficulty in the freewriting draft but in the consecutive drafts, she managed to articulate creativity and complexity throughout his writings. The narrative writing #G4F2 reflected that in a more transparent and precise way, establishing reflective practice and responsiveness to change standards.
Student A.
Knowledge of Student A and instructional content of assignment.
He is an average student to focus on an essay and narrative that has minimal grammatical errors, an essay/narrative that stays on topic, and prewriting skills to ensure organization. He also neglects to add commas in the correct places, add apostrophes in the right places, make the subject and verbs agree, and other grammatical things. He will need to focus on staying on topic within the essay and narratives because my students will start writing on one topic and get off track. We aim to generate cohesion and consistency in writing our assignment. This student represents the majority of the class and symbols the average, but the most committed lot of students in their classwork (student knowledge and diversity under instructional decision making standard). However, they lack the necessary gramma skills that are needed to make a smooth essay; they also struggle with an articulation of ideas, hence develop an essay that is mixed up. 
In narrative writing, the standards focused on were student diversity, establishing and environment for learning, knowledge of content, instructional decision making, partnership and outreach, responsiveness to change, and reflective practice. The student is very creative and explains to detail how the whole experience was throughout the expository exercise. His ideas follow suit with the format presented by the teacher. He shows mastery of what is delivered in class and is adamant about delivering all he thinks is relevant. His narrative essay #G4F1 is almost twice as long as that of student A #G4F2.  For the expository assignment #G4F1, freewriting addressed partnership and outreach, and environment of learning. He is interested in learning new subjects, and there is no specified order of presenting information, he developed the freewriting effortlessly. He describes in his narrative essay that the librarian assisted in finding the books and allowed him to access the computer for more research (partnership and outreach standard). He is creative and accepts that he needs help and knows where to find the most relevant assistance. Compared to the lazy student B though very bright, the average student A was able to find more information from the library than his friend, who only got information from the teacher who was limited to resources for research. He portrayed excellent research skills and information seeking techniques that young writers ought to develop and have. 
The first draft was freewriting to develop the independence of the student to learn on their own as they learn how to research and acquire new information. The second draft was to improve the freewriting and develop it into a structure that was essay based and help the student organize their ideas. The third draft and final was the articulation o ideas from the two drafts and the research information into a coherent essay with all the aspects of coal incorporated in chronological order. (Knowledge of content, instructional decision making, responsiveness to change, and reflective practice standards employed in the three drafts). This method is unique to teaching writing because it is based on the research of totally new content; the student has to acquire all information on their own. This information is then reviewed by fellow peers and teachers, and then the student continues to develop a more exceptional essay from the feedback and teacher instructions. 
The teacher allows the student to explore their diversity through peer reviews and understand how important it is to their growth as a team. There is also a review common to the freewriting and representative essay in expository writing for student A, mixed ideas with very little flow of ideas. The teacher's feedback was, the student did well in research, but inferior planning and articulation of ideas with no flow and the sentences are too long. The teacher employed the instructional decisional making, professionalism and knowledge of content and curriculum standards. Student A made an effort in the consecutive drafts and developed a cohesive final draft, and the narrative essay was very well articulated.  
During the peer review and editing, the students were able to identify their shortcomings as they corrected those of their friends. Many of the students confessed to doing the wrong thing in their assignment without their knowledge. Still, after that editing session, they were able to visualize the assignment with better lenses. Student A revised her assignment without my supervision and handed it in for my perusal. She had significantly improved her sentences were clear, and with correct grammar, there was the subject and verb agreement, with little misuse of commas and apostrophes. After the final class, where I taught on the structure articulation of ideas, comprehension, and development of personal goals to make one's writing unique, student A turned in a written draft after one hour, the teacher had employed knowledge of student, responsiveness to change and reflective practice standards. The draft was excellent; though not included in the students' responses, it is an actual representation of the final draft #G4F1. 
4. REFLECTION
The initial idea for the students to write a free essay was the most fruitful but unthoughtful instruction in the assignment (establishing an environment of learning and student knowledge). I had not figured it out before I started the assignment; I just decided to test my students' ability to acquire new information on their own (using the responsiveness to change standard). The writing instructions to freewriting made my assignments progress very easy to follow up (instructional decision making standard). The representative and the final draft were simply developed from the freewriting, evidence enough to show how effective the students left to work on their own develop their ability to learn more than merely teaching (reflective practice and knowledge of content standards). 
The narrowing down to teaching structures and idea articulation for the representative and final draft enlightened my students on the development of expository writing (reflective practice and knowledge of content standards). The narrative further challenged them to not only develop a narrative from the expository writing but narrate their experience from the acquisition of resources, to writing their final draft and whether they meet the study objectives (partnership and outreach and establishing and environment for learning standards). The assignment was over the standard of a grade four student (professionalism and leadership and advocacy standards). However, it helped the students explore and discover important ideas and understanding and develop personal expression utilizing expository and narrative writing. Coal is a subject hard to teach to a grade four student, but out of the assignment, the students understood the subject more than it would have been delivered in class. Sophisticated learning techniques for young minds develop their ability to synthesis complex ideas according to their understanding (responsiveness to change, professionalism, content knowledge and reflective standards). The narrative writing was writing free of reference materials, and the students could clearly and accurately narrate the different concepts related to coal with proper flow and articulation of ideas. The assignment was a real success under all study objectives.
Alternative Strategies
If I were to work on this assignment again, I would choose a more straightforward topic for the students. These would make the students write more from their imagination, which will help me learn how they think and the problems they have in the arrangement of their thoughts (knowledge of content and curriculum standard). I would use expository writing on their home and surrounding environment, while the narrative will sink into the different experiences of living within the area they do (respect for diversity standard).  This strategy will be focused on ensuring the student write more, express their daily life, challenge their grammar in connection to daily events, and learn about their diversity. Studying their parents' past will enable the student to align their thoughts towards the benefits of education in examples at their locality (partnership and outreach standard). The current assignment was research-based, and many of the students did not get the opportunity to express themselves fully (knowledge of content and curriculum standards). Their idealization was not welcome; neither was their creativity. They only dealt with new information that they were supposed to understand and interpolate. Given the second opportunity to handle these writing assignments, I would engage the student's five senses and their daily life and challenges. It would be an excellent opportunity to discover their inner creativity and develop it further (responsiveness to change and reflective practice standards). 
Critical Moments
The most critical moment of the assignment was at the initial stages when I let the students learn on their own about coal (establishing an environment for learning and knowledge of content under instructional decision making standards). They had no information whatsoever about the topic. It was a challenging and complex subject for them, I at one particular time thought of withdrawing the choice and use an alternative method. However, I decided to test my student's ability to synthesis information on their own. Although I never suggested where the information could be acquired from only 20% of the students in the class came to me for resources (partnership and outreach standard). I was equally shocked to discover that most of my students sort the librarians' help rather than their teacher (partnership and outreach standard). I was now confident that my intended approach was worthwhile. 
The choice to make students discover and research information on their own allows me to learn from the students. I understood their thirst for information and their need to learn more (knowledge of student standard). I further went on to let the student correct their peer assignment for clarity and accuracy because of their familiarity with the subject (knowledge of content). After directing the student into writing the representative draft for them to arrange their ideas from the freewriting exercise, the students developed a second draft closely related to the final draft (instructional decision making standard). Their understanding of the subject was more enhanced by being the originators of the research information (responsiveness to change standard). The intended approach of my teaching was changed to only giving direction and correction of adverse mistakes. It was a very critical idea that bore more experience to the students and me than I had perceived initially (reflective practices standard). 

